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Culturally Sustaining Community Action Plan
School Division Context
HCPS is a small public-school division in central Virginia that serves about 4,000 students in seven schools. Each year, the district enrolls between 3,900 and 4,300 students from pre-kindergarten through twelfth grade, with a student-teacher ratio of 13:1. The student body is about 59% Black, 19% white, 14% Hispanic/Latino, and 7% multi-racial. State assessments show that around 52% of students are proficient in math and 54% in reading. Elementary and middle schools use Title I federal funding to support ongoing school improvement and help students meet performance standards. 
A Culturally Sustaining Community Action Plan will encourage English Learners and their families to take an active role in local civic change, rather than just receiving outreach. This approach, based on culturally sustaining teaching methods, makes sure that the language, history, and culture of immigrant and minoritized communities are valued, preserved, and used to support advocacy. By including these practices in local efforts, the plan helps build lasting civic strength in the community.
        Engaging students in viewing and creating art promotes critical thinking and highlights the transformative power of artistic expression. For example, a watercolor lesson can incorporate scientific inquiry by having students observe how watercolors interact with various papers or materials. This approach enables learners to create artwork intentionally guided by scientific understanding. Studies show that when schools focus only on numeracy and literacy, students miss chances to showcase their full range of talents and learning.  Given the diverse student population in the United States, educators should implement culturally relevant teaching to promote greater equity among students (Aghasafari et al., 2021).
Wee (2020) found that Korean parents played an important role as both facilitators and participants in Family Storytime. Their involvement helped children keep their heritage culture and language. With their parents' support, children practiced Korean and took part in cultural traditions. Parents said Family Storytime was a success. They enjoyed the sessions, noticed their children often talked about the books and activities, and were glad their children could hear Korean stories in both Korean and English. This example shows how bilingual parents can support family literacy when they are welcomed and respected, and when culturally relevant books and activities are included. Educators might want to consider the benefits of fully involving bilingual parents in their children's education (Wee, 20220).
Community Profile
Hispanic residents now make up nearly 9% of Hopewell City’s population, with over 2,000 people contributing to the city’s rich and steadily expanding cultural tapestry. Hopewell’s growing Latino community mirrors broader demographic shifts in the Tri-Cities area, which includes Petersburg, Colonial Heights, and Hopewell. The region has traditionally depended on manufacturing, chemical industries, and proximity to Fort Gregg-Adams, a military base where 26.9% of the population is Hispanic (U.S. Census Bureau, 2026).
 Most immigrants to the United States speak languages other than English. Within educational settings, these students are identified as “English learners” or emergent bilinguals, as they speak at least one language and are expected to acquire English proficiency. According to Title VI of U.S. federal civil rights law, school districts are prohibited from discriminating based on race or national origin. Consequently, schools must provide emergent bilinguals with meaningful and equal access to educational programs and services. Language development is fundamentally communicative, social, and emotional, closely tied to an individual's identity. In this study, newcomers who invested in learning English became increasingly willing to take risks. As they did so, their learning and confidence in using English to build relationships, communicate ideas, and acquire knowledge grew (Symons & Ponzio, 2019).
Community Partners
[bookmark: _Int_t73802PP]Latinos for Virginia Empowerment Center serves Hopewell by providing essential, culturally appropriate, bilingual advocacy services. The organization addresses systemic gaps through 24/7 crisis support, emergency shelter resources, and educational workshops tailored to the Hispanic community’s cultural and immigration needs. Sacred Heart Center, a leading regional hub for the Latino community, offers bilingual case management, health resource navigation, financial literacy, career planning, and free tax preparation. Its programs model culturally sustained community development.
Students who speak a language other than English at home and whose initial English proficiency assessments indicate a need for additional language instruction typically receive ESL services through either push-in support from an ESL teacher within their homeroom classrooms or pull-out instruction in a separate ESL classroom. These approaches, designed to comply with Title VI, assume that ESL instruction will provide equitable access to educational programs, activities, and services. Nevertheless, supplementary English language instruction by itself is insufficient to guarantee meaningful learning opportunities for newcomer students (Symons & Ponzio, 2019).
Engaging in activities that build cognitive skills and support higher-order learning, such as problem-solving and critical thinking, helps students deepen their understanding of key concepts. This approach encourages students to explore new academic and professional opportunities. Culturally relevant literacies in STEAM recognize that students, especially emergent bi/multilingual learners, bring diverse cultural and linguistic resources to meaning-making in and beyond the classroom. These literacies challenge traditional models that limit literacy to print and language-based definitions. Modern science education emphasizes integrating knowledge and skills in authentic, real-world contexts (Aghasafari et al., 2021). 
To help families feel welcome and encourage participation, try making workshops more informal. Potlucks or family panels held at times that work for families can be effective. Offering food and childcare at these events helps more people attend and creates a friendly space where families feel comfortable asking questions and connecting with each other. These gatherings also give families of gifted and talented students a chance to network. Every workshop should provide interpretation services and share materials in families' home languages. When families do not have to worry about language barriers, whether in conversation, school systems, or cultural expectations, they are more likely to get involved (Lockhart & Mun, 2020).
Agency Building
How does the community action plan develop learners into community leaders?
Community organizations that support newcomers’ additive acculturation and English language development provide learning opportunities that help youth overcome challenges and feel valued in their new communities. By fostering belonging and rejecting deficit-based views of immigrants and refugees, these organizations model effective approaches to English language development by recognizing and including the identities, languages, experiences, and cultural practices of immigrant and refugee youth (Symons & Ponzio, 2019).
How does the community action plan develop guardians and families into community leaders?
Effectively engaging immigrant parents requires schools to invest in building relationships and adopting pragmatic strategies, such as developing a thorough understanding of families and children and fostering genuine collaboration with parents. This approach contrasts with paternalistic models that dictate parental actions. Recognizing that individualistic, competitive practices prevalent in the United States may conflict with the collectivist, collaborative, and relationship-oriented cultural norms of many immigrant families is an essential first step. Family–school–community partnerships aim to support all students’ success. This discussion uses Epstein’s theory of overlapping spheres of influence (1995) to explain how these partnerships help motivate and support academic achievement (Housel, 2020).
Parental involvement is a critical factor in bilingual children's academic success. However, bilingual parents often encounter limited opportunities to engage in English-dominant literacy programs at school. In this context, bilingual family literacy initiatives can give bilingual parents a platform to participate in their children's education alongside other families (Wee, 2020).
How does the community action plan develop teachers as community leaders?
Culturally relevant teaching promotes both cultural integrity and academic achievement by meeting three criteria: students achieve academic success, develop or maintain cultural competence, and build critical consciousness to challenge prevailing norms. Effective educators ensure teaching is relevant and responsive to the languages, literacies, and cultural practices of multicultural and multilingual students. Culturally relevant pedagogy (CRP) connects culture, curriculum, home, and school to support student achievement. In these classrooms, students encounter multiple ways to understand and present content. Engaging with diverse perspectives enables students to draw on their strengths and develop new skills (Aghasafari et al., 2021).
Culturally Sustaining
What specific aspects of the plan validate the culturally sustaining approach?

Demonstrating respect involves recognizing the strength and resilience of immigrant families while actively challenging the misconception that immigrant students’ underachievement results from a lack of parental concern or involvement. Each district should establish English-to-Speakers-of-Other-Languages programs and other community resources to ensure schools welcome all, including immigrants. Schools, staff, and resources should be fully integrated into the community, especially among diverse and immigrant populations. Schools must serve as essential resources, recognizing and respecting immigrant parents as valuable contributors to both the community and the schools (Housel, 2020).
How does the plan foster a specific community action or civic change?

[bookmark: _Int_sBA674sj]To enhance engagement, families, schools, and communities need strong collaborative partnerships. This starts with reflecting on institutional barriers or internalized biases that may limit participation. Developing school and community activities allows school personnel, immigrant families, and community members to work together and share resources, capital, and cultural wealth. These collaborations also foster trust, understanding, and empathy by building personal connections among participants. Family literacy programs help parents get more involved in their children’s schools. When schools offer bilingual or family literacy classes for different generations, they encourage parents to participate, support students’ home languages from PreK through high school, and help immigrant parents learn English and understand American culture. Running these programs at school shows that the school values every community member by creating a welcoming space for multilingual immigrant parents and removing obstacles to their involvement in their children’s education. As immigrant parents improve their English, they can participate more easily in the community and access more educational and job opportunities. Supporting home or heritage languages also helps prevent subtractive bilingualism, which can happen when children are moved too quickly into English-only classes (Housel, 2020).
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